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SAVANNAH STATE UNIVERSITY TEACHER EDUCATION  

OPERATIONAL POLICIES, PROCEDURES, AND PROGRAMS 

HANDBOOK  

(Including Student Teaching Policies and Procedures) 

 

This 2012-2013 School of Teacher Education Operational Policies, Procedures, and Programs 

Handbook (Including Student Teaching Policies and Procedures) serves as the official document 

of policies, programs and operating procedures for Savannah State University’s School of 

Teacher Education. The policies, programs, and operating procedures in force at the time an 

applicant applies to enter the teacher education program are the ones that the applicant must 

fulfill. Savannah State University’s teacher education programs are in the process of being 

approved by the Georgia Professional Standards Commission and when approved will seek 

accreditation by the National Council for Accreditation of Teacher Education (NCATE). 

 

WELCOME 
 

Welcome to the School of Teacher Education (SOTE) where we prepare reflective global 

professional educators. The SOTE Faculty Handbook is an extension of the University Faculty 

Handbook focusing on specific policies and procedures related to the School of Teacher 

Education. The School of Teacher Education at Savannah State University collaborates with the 

College of Sciences and Technology to offer students an opportunity to become certified 

teachers.  Students completing a four year degree in either biology or mathematics have the 

option of concentrating in secondary education leading to certification in grades 6-12. 

 

The School of Teacher Education provides candidates with supervised field experiences and 

clinical practices to integrate theory and practice in classroom settings. Education majors have 

dedicated and qualified faculty to ensure graduates will be teachers with the knowledge, skills, 

and dispositions to serve the diverse educational needs of students in grades 6-12 inside and 

outside of SSU’s geographical area. 
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SECTION I 

CONCEPTUAL FRAMEWORK  

 
The unit’s conceptual framework is the result of a shared vision of the School of Teacher 

Education’s stakeholders, advisory committees, faculty and staff. The conceptual framework 

embodies the university’s vision, mission, philosophy, and strategic directions. Building on SSU 

(the university by the sea’s motto) “You can get anywhere from here”, SOTE leadership team 

believes that our graduates “can teach anywhere from here” leading to the conceptual framework 

theme “Preparing Reflective Global Professional Educators”. 

 

The unit’s conceptual framework four key elements: 1) standards-aligned, 2) assessment, 3) 

integrated technology, and 4) learner driven are grounded in the constructive knowledge base.  

These key elements are depicted in the graphic illustration and the acronym (SAIL) in Figure 1. 

They represent the unit’s shared vision, mission, philosophy and goals necessary to prepare 

reflective global professional educators.  

 

SAIL 

    Standards-Aligned – Assessment – Integrated Technology – Learner Driven 

 

 

“Preparing Reflective Global Professional Educators” 

Figure 1. Unit’s conceptual framework theme with four key elements. 
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Conceptual Framework Research Base 
 

The research base used to support the SOTE’s programs includes the Interstate New Teacher 

Assessment and Support Consortium (INTASC) Standards, the Georgia Professional Standards  

Commission Standards (GaPSC), and Charlotte Danielson's Enhancing Professional Practice: A 

Framework for Teaching. 

 

A. The program goals and objectives align with the INTASC standards and the Georgia 

Professional Standards Commission’s standards adopted by the Georgia Department of 

Education. The goals and objectives are organized within the context of the Charlotte 

Danielson Framework for teaching writings of Charlotte Danielson.  

 

B. The SOTE Commitments incorporate the Five Core Propositions of the National Board 

for Professional Teaching Standards (NBPTS). 

 

C. The Professional Skills reflect perceptions used by the CLASS Keys to assess 

competence of beginning teachers and the personal dispositions. 

 Unit Vision 

 

Savannah State University’s School of Teacher Education envisions graduates who embrace 

dynamic educational changes impacted by technological innovations, diverse issues, and global 

challenges, and have the intellectual capacity to teach all children to be productive citizens in a 

global community. To this end, the School and its faculty are committed to quality research, 

exemplary teaching, collaborative partnerships and outreach activities that ensure all programs 

are Standards-aligned, Assessment focused, Integrated technology, and use researched-based 

pedagogy congruent to assure positive Learner outcomes for all students. 

 

Unit Mission 

 

The mission of the School of Teacher Education is aligned with the mission of the University. 

More specifically, SOTE’s mission is to prepare and empower professional educators with the 
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knowledge, skills, and professional dispositions to teach all students in a global, diverse 

educational community. We will prepare professional educators to provide nurturing learning 

environments and demonstrate appropriate ethical behavior. 

 

Unit Philosophy 

 

The School of Teacher Education believes their professional educators are prepared with the 

knowledge, skills and professional dispositions to provide a nurturing, teaching/learning 

environment conducive to student inquiry and exploration. Further, SOTE believes effective 

professional education will use standards-aligned curriculum that is continuously assessed using 

integrated technology to ensure maximum learning outcomes.  

Specifically, we believe Professional Educators: 

 

1. Must understand how students learn and how to teach effectively, including 

aspects of pedagogical content knowledge that incorporates language, culture, and 

community contexts for learning. 

2. Need to understand the student, the spirit of every child and find a way to nurture 

that spirit. 

3. Continually develop the requisite skills to construct and manage classroom 

activities. 

4. Communicate well, use and integrate technology in teaching. 

5. Reflect on their practices to learn for continuous improvements 

6. Design and use assessment tools to measure and monitor teaching and learning 

Unit’s Purpose 

The purpose of the School of Teacher Education (SOTE) at Savannah State University is to 

prepare teacher candidates, as professionals, with a reflective and global perspective to teach in 

the Science, Technology, Engineering, and Mathematics (STEM) disciplines in grades 6-12.  

More specifically, SOTE graduates will be certified with a major in Biology or Mathematics 

each having a secondary teaching concentration.  
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Unit Goals Objective and Assessment  
 

The goals and objectives of The School of Teacher Education at Savannah State University are 

aligned to the unit’s philosophy and purpose.  As a School that is grounded in sound teaching 

practices, principles, policies, and procedures based on state and national standards, the SOTE 

prepares teacher candidates to be “teacher ready” and equipped to enhance the academic 

achievement of all students taught. More specifically, SOTE’s Unit goals are outlined in items 1 

– 6 and the objectives that define candidate proficiencies are addressed in items 7 -11 as follows: 

 

1. To prepare teacher candidates as professional educators with the knowledge, 

skills and professional dispositions to be effective teachers of state approved 

education degree programs;  

 

2. To facilitate the growth and development of teacher candidates who are 

committed to serving the needs of all the students they will teach; 

 

3. To foster in teacher candidates a commitment and passion for the teaching 

profession; 

 

4. To offer a quality teacher education program based on sound pedagogy described 

as the SAIL model using a (S) standards-aligned curriculum, relevant (A) 

assessment techniques, and (I) integrated technology resulting in optimum (L) 

learner driven outcomes for the students they teach; 

 

5. To offer state approved and nationally accredited teacher education program; and 

 

6. Adhere to the Georgia Code of Ethics for Educators. 

 

7. Demonstrate their knowledge of national and state standards that guide their 

program of study. Teacher education candidates will also demonstrate how the 

standards are aligned to the classroom objectives and assignments/through e-

portfolio artifacts in TaskStream. (Standards-Aligned) 
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8. Utilize assessments to evaluate student learning in the classroom.  They will use 

the information gathered from assessments to apply innovative teaching 

techniques in their educational environment/Clinical documented in TaskStream. 

(Assessments) 

 

9. Model constructivist learning theory and practices in identifying and 

accommodating various student learning styles through the use of hands-on 

activities, collaborative groups and technological resources/tools. Teacher 

education candidates will employ technology to enhance classroom teaching and 

learning for all students/Clinical, documented in TaskStream. (Integrated 

Technology) 

 

10. Maintain effective learning environments with consideration to cultural 

differences and student diversity to safeguard appropriate developmental 

learning/evaluations conducted in Clinical and student assessments in 

TaskStream. (Learner Driven Outcomes) 

 

11. Reflect and demonstrate an understanding of the global influences on education 

when designing their lesson plans. Teacher education candidates will demonstrate 

appropriate dispositions for social, political and economic concerns from a global 

prospective in education/evaluations conducted in practicum and clinical practices 

documented in TaskStream data. (“Preparing Reflective Global Professional 

Educators”). 

 

SOTE Essential Characteristics 

 

The Savannah State University teacher education program believes there are essential 

characteristics that must be associated with becoming a confident and competent educational 

leader. These essential characteristics are divided into two primary areas of personal and 

professional skills and dispositions. These personal and professional skills and dispositions can 
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be developed to some degree as one proceeds through the program; however, the unit believes 

that candidates must bring some levels of these skills and dispositions to the program 

(constructivist theory) if they hope to be successful in helping learners develop to their full 

potential. Instructors of teacher candidates make determinations in each professional and 

content area course relative to the degree that these skills and dispositions are possessed by the 

candidates. Instructors are requested to make these important assessments in light of what the 

student demonstrates as part of the course activities. (See Appendix F.) 

 

Personal and Professional Skills 

The unit evaluates nine Personal and Professional Skills that are associated with 

becoming a confident and competent educational leader. These skills require the 

candidate to demonstrate: 

 

1. Professional responsibility and dependability that enable the candidate to assume 

responsibility for assignments, attend class regularly, plan, schedule, and meet time 

lines; 

 

2. Dispositions for teaching that enable candidates to be enthusiastic, be able to relate to 

others and accept individual differences, be open to new ideas, and be willing to address 

personal weaknesses; 

 

3. Initiative that enables candidates to show interest in class, participate in class, and be 

willing to go beyond minimum requirements; 

4. General emotional maturity that enables candidates to take personal responsibility 

for their own actions and results (e.g. not engaging in personal conversations during 

class); 

 

5. A strong knowledge base in the arts and sciences and professional content; 

 

6. Written communication skills that enable the candidate to express ideas clearly, 

using good writing conventions, organization, and focus; 



 

11 | P a g e  

 

 

7. Oral communication skills that enable the candidate to clearly articulate oral 

comments and interact with individuals and groups; 

 

8. Problem solving, creativity, and critical thinking skills that enable the 

candidate to think critically and use problem-solving skills and originality; and 

 

9. Potential for teaching success 

 

Personal and Professional Skills Surveys are completed by instructors of professional 

education courses and required content classes. Candidates receive results of their ratings 

every semester and those who do not demonstrate adequate skills at the outset have 

subsequent opportunities for improvement in future classes. Refer to “Personal and 

Professional Skills Survey” (Appendix XX). 

 

Professional Dispositions 

 

SOTE defines professional dispositions as patterns of behaviors that are influenced by beliefs 

and values. The dispositions curriculum is integrated throughout the program and instructors in 

several professional education courses rate candidates on the four dimensions listed below. 

Follow-up conferences are conducted with candidates who score low on the dispositions rubric. 

The purpose of these conferences is to increase awareness of the dispositions that are expected 

of effective and caring educational leaders. 

 

 

1. Believe that all children can learn – Pre-service teachers should know that it is the 

expectation that they create circumstances to promote student well-being and successful 

learning as well as, demonstrate knowledge of the diverse ways in which students learn 

and develop by providing learning opportunities that support their intellectual, physical, 

emotional and social development. 

 



 

12 | P a g e  

 

2. Value Fairness – Pre-service teachers should treat students equitably, maintain standards 

of confidentiality, and exercise objectivity in academic assessment using a variety of 

formal and informal strategies to evaluate and support the development of the learner. 

 

3. Exude Compassion – Pre-service teachers should establish quality student-teacher 

relationships characterized by professionalism, caring, nurturing, friendliness and a 

genuine respect for all students. 

 

4. Show Commitment – Pre-service teachers should show initiative and commitment to the 

teaching profession by using a variety of instructional strategies to encourage students’ 

development of critical thinking, problem solving, and performance skills. 

 

5. Demonstrate Honesty and Trustworthiness – Pre-service teachers should demonstrate an 

awareness of and commitment to ethical and legal responsibilities of a teacher. 

 

6. Show Respect for Diversity – Pre-service teachers should demonstrate the ability to have 

a passionate commitment to diversity of purpose, equity and inclusion as well as 

understanding and embracing cultural differences. 

7. Behave Professionally – Pre-service teachers should communicate appropriately through 

appearance, spoken language and behavior to establish credibility with students, parents, 

colleagues, and community. 

 

SOTE Evaluation Process 

 

In order to continually monitor progress and identify program strengths and weaknesses, the 

School of Teacher Education (SOTE) has intentionally included an evaluation process within 

the conceptual framework. This evaluation process enables the SOE to assess, both internally 

and externally, student progress, the scope and quality of programs, effectiveness of 

operation, faculty competency, and graduate performance. The undergraduate department 

will adhere to the following Evaluation Process. 

The undergraduate department will: 

1. Schedule meetings: 
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a. A minimum of twice monthly with the undergraduate Chair of Teacher Education 

and all fulltime undergraduate School of Teacher Education faculty and staff 

members; 

b. Monthly with the Undergraduate Teacher Education Committee; 

c. A minimum of once each year with the Education Advisory Council; and 

d. Regularly with public school officials and staff members to develop/maintain 

Professional Development School (PDS) agreements between the School of 

Teacher Education and school partners. 

2. Monitor all teacher education candidates on a regular and systematic basis. All pre-candidates 

and candidates (Stages 1-5) will be closely monitored by the department faculty and staff 

members. Program data will be collected on all students in Stages 2-7. At the end of each 

grading period in which a student completes a course, the student will be informed in 

writing of his or her professional progress, unless a student notifies the department of his or 

her intent to drop the program. This letter will identify the status of each student and may 

indicate specific deficiencies. The student's advisor will be sent a duplicate of this letter. 

Criteria for admission to Stage 4 Clinical Practice (Student Teaching) can be found in table 

form in Appendix XX. 

 

3. Utilize the following evaluation instruments with the stated frequency: 

a. IDEA Student Ratings of Instruction - The IDEA evaluation is completed by program 

candidates at the end of each course. These forms are summarized by IDEA for each 

faculty member to use for instructional improvement. 

b. Classroom Evaluation of Instruction - Evaluations are completed regularly 

by the SOE Undergraduate Department Chair for all faculty (University 

requirement). 

c. Supervising Teacher Evaluation Form - This form is completed by supervising 

teachers during every student teacher on-site visit. 

d. Student Teacher Evaluation Form - This form is completed twice during the 

student teaching semester by cooperating teachers. (See Appendix C) 

e. Graduate Reflection Form - This form is completed by program graduates the first and 

third years after graduation. (See Appendix D) 
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f. Graduate Evaluation Form - This form is completed by public/private school 

building principals during the graduate’s first and third years after graduation. (See 

Appendix E) 

g. Personal and Professional Skills Survey - This form is completed by instructors of the 

professional and content courses at the completion of each course. (See Appendix F) 

h. Rubric for Measuring Candidate Dispositions - The candidate's dispositions are 

assessed in each professional course in the manner explained in the dispositions 

curriculum. 

i. Program Rubrics - Program rubrics, such as the lesson plan rubric, assess 

professional and pedagogical knowledge and skills. These are completed several 

times during the candidate's program. 

j. Program Portfolios - Developmental and professional portfolios are assessed for 

all candidates during their professional semester. 

 

The results of the Personal and Professional Skills Surveys, completed by faculty in 

professional and required content courses, are used as one of the program screening 

devices. The results of the dispositions assessments are used to counsel candidates 

regarding the match of their beliefs and values with professional expectations. Data 

collected on candidate performance on program rubrics, portfolios, Student Teacher 

Evaluation Forms, Graduate Reflection Forms, and Graduate Evaluation Forms are used 

to assess candidate effectiveness. The summarized results gathered from the above 

assessments are reviewed annually by the undergraduate department staff, the Education 

Advisory Council, and the Undergraduate Teacher Education Committee for the purpose 

of evaluating and making recommended program changes. 

 

4. Evaluate candidate skills through GACE scores, Personal and Professional Skills Survey, 

Dispositions Survey results, and grade point averages (particularly in professional courses 

and major content courses) to determine the program progress of candidates or potential 

candidates. 
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5. Compile an annual Outcomes Assessment Report and use this information as a basis for 

making annual recommendations to the Undergraduate Teacher Education Committee for 

revisions of the conceptual framework, policies, assessments, programs, and operational 

procedures. 

 

It is the School’s belief that developing confident and competent educational leaders implies 

that all candidates will be provided with the expectations and opportunities to develop all 

necessary skills. However, the candidates’ success will be based not only on opportunities to 

develop skills but also on their desire, commitment, performance, and efforts. 

 

SECTION II 

SCHOOL OF TEACHER EDUCATION FACULTY 
 

 

The following are faculty and staff of the School of Teacher Education as well as other personnel 

who provide specific expertise for the program. 

 

Dr. Elazer J. Barnette, Director for School of Teacher Education  

Dr. Keenya Mosley, Assistant Professor, Education Foundations and Assessment Manager  

Dr. Hanna Kim, Assistant Professor, Field and Clinical Practices and Science Education 

Ms. L. Tanksley, Instructor, Mathematics Education 

Dr.  Asad Yousuf, Associate Professor, Engineering Technology Education 

Vacant, Curriculum & Instruction, Assistant Professor 

Vacant, Assistant Professor, Science Education 

 

Staff: 

Ms. Ora Wright, Administrative Assistant 
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SECTION III  

GOVERNANCE 
 

The School of Teacher Education administration and faculty play a major role in formulating 

policy recommendations; however, all policies must be approved by a variety of groups. The 

following groups and/or persons determine policy decisions for the undergraduate 

department: 

1. The Teacher Education Committee (TEC) 

The SOTE maintains a working relationship with other university departments through 

the TEC. This committee serves as the School’s policy-making body. Meetings are 

scheduled the fourth Tuesday of each month from September through May. The TEC is 

composed of all full-time members of SOTE, three COST faculty representatives, and 

two teacher education candidates.. The SOTE Director serves ex officio with voice, but 

without vote. The Coordinator of Field and Clinical Experiences prepares agendas and 

chairs the TEC. 

Each faculty representative from COST will be nominated by the Department Chairs 

from COST and elected to a three-year term. An officer of Student Georgia Association 

of Educators (SGAE) serves as one student representative. The other student 

representative (non-officer) is appointed annually by the SGAE. 

The primary responsibilities of the TEC are to: 

a) Recommend curriculum and academic procedures to the Professional Education 

Council (PEC), excluding general education requirements; 

b) Recommend program policies and operational procedures to the PEC; 

c) Review candidate progress and approve program candidates for clinical practice 

placement; 

d) Review and consider student appeals and petitions pertaining to undergraduate 

department policy and program requirements. 

e) Make recommendations to the PEC regarding assessment requirements 

including admission, program progress, and graduation requirements; and 

f) Assist in the process of employing full-time faculty. 
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Minutes of meetings shall be distributed to committee members with one 

copy placed in Office of SOTE. 

TEC members are invited to attend the SOE Education Advisory Council meetings. 

 

 2. Professional Education Council (PEC) 

The Professional Education Council serves as the policy body for the School of Teacher 

Education. The PEC consists of the Coordinator of Field and Clinical Experiences, 

Assessment Coordinator from SOTE, the Director of the SOTE (ex-officio with voice, 

but without voting privileges), the COST Department Chairs for Biology and 

Mathematics, a SGAE officer, and all SOTE faculty/staff who serve more than half-

time contracts. The purpose and responsibilities of the Professional Education Council 

are the following: 

a. Serve as the policy body for programs and courses offered by Savannah State 

University through the School of Teacher Education. In addition, the PEC 

will approve all SOE program policy handbooks. 

b. Be responsible, in consultation with the SOTE Director, for amendments to the 

SOTE-related sections of the Savannah State University Faculty Senate 

Handbook, which shall be submitted to the University New Program 

Coordinating Committee (NPCC) and are subject to approval by the Board of 

Regents. 

c. Review and make recommendations regarding admission, program progress 

and degree requirements. The TEC will continue to set academic entry 

standards for undergraduate candidates. 

d. Recommend academic programs, curriculum, policies and procedures for the 

undergraduate and future graduate education programs. The TEC will retain the 

authority to determine the undergraduate general education curriculum for all 

SOTE undergraduate candidates. 

e. Recommend undergraduate and graduate program evaluation and 

assessment requirements including admission, candidate progress, and 

graduation requirements for all education programs. 
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f. Evaluate and analyze program data and formulate recommendations for program 

change. 

g. Make recommendations to the SOTE Director for policy and program change. 

h. Review candidate progress and approve undergraduate and graduate candidates 

for degrees. 

i. Make recommendations for faculty growth and development. 

j. Approve faculty orientation programs for adjunct faculty. 

k. Approve the faculty evaluation and/or peer review program. 

l. Serve as a resource to the Faculty Development and Evaluation Committees 

in the promotion and tenure review of SOTE faculty. 

 

 3. SOTE Advisory Council (SOTEAC) 

The SOTEAC shall serve in an advisory capacity to the School of Teacher Education. 

The Council will meet annually to evaluate program data and make recommendations 

for program change. The Council will be composed of all half-time or more SOTE 

faculty members, as well as selected teacher education candidates, educators who are 

former graduates of the SOTE, and public school administrators who have 

demonstrated an interest in the university. 

The primary responsibilities of SOTEAC are to: 

a. Assist the SOTE in defining and modifying the unit’s conceptual framework; 

b. Annually review data, programs, assessment plans, and evaluation instruments, 

c. Provide advisory feedback regarding programs, changes and/or 

modifications, and suggest future direction; and 

d. Assist and advise the department regarding the ongoing evaluation reviews. 

 

 4. Other university personnel are involved in departmental decisions. 

A. The Director of the School of Teacher Education plays an important role in the 

employment of all faculty members. The employment process for full-time 

faculty members includes: 

1) Advertising nationally, as appropriate, for the purpose of acquiring qualified 

and diverse applicants; 
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2) Using a screening committee consisting of members from the Teacher 

Education Committee; and 

3) Requesting candidates to appear on campus to meet with appointed groups and 

persons and teach a lesson before a panel of members from the Teacher 

Education Committee and department candidates. 

 

(The SOTE Field Experiences Coordinators, in consultation with SOTE faculty, 

identifies part-time faculty and makes employment recommendations to the 

SOTE director.) 

 

B. The Vice President for Academic Affairs and the Director of the School of 

Teacher Education each play a role in budgeting for the department. 

 

C. All curricular changes that are requested by the SOTE resulting in the addition or 

deletion of courses must be approved in sequence by the following groups: 

1) Teacher Education Committee; 

2)  Professional Education Council; 

3) New Programs and Curriculum Committee; and 

4) Savannah State University Faculty Senate; 

5) President of Savannah State University. 

 

4. SOTE Unit Operations Committee; Purpose and Structure 

To ensure continuous quality unit operations, SOTE will establish a Unit Operations 

Committee (UOC) with a primary purpose to evaluate overall unit operations.  The UOC 

will require annual reviews of the unit’s assessment system, to determine the extent of the 

system’s ability to provide reports based on candidate assessments, subsequent program 

evaluation based on outcomes, provide assistance in the development of program 

evaluation plans, and conduct regular reviews of SOTE data (e.g., admissions data, exit 

data and alumni survey results). The operational goals of UOC are to assist programs in 

documenting successes, recognizing deficiencies, and creating data-driven strategic plans 

that address areas of weakness or recognized needs in order to further enhance the quality 
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of programs and unit operations. These goals are consistent with the School of Teacher 

Education’s vision, mission and support the unit conceptual framework 

. 

Membership 

The Unit Operations Committee will consist of 11 members. Representatives from the 

areas below will serve on the UOC. The representatives/committee members will serve 

staggered two-year terms.  Selected committee members from the initial group will serve 

three years.  The initial group of representatives will determine who of the committee 

members will serve three years.  The term of the first representatives to serve on the 

Committee will be determined by the UOC in their first meeting. 

 

UOC Committee Members 

1. SOTE UOC Coordinator (permanent) 

2. SOTE Assessment Manager (permanent) 

3. Associate Vice President for Academic Affairs (permanent) 

4. One representative from College of Science and Technology (COST)  

5. One representative from the College of Liberal Arts and Social Sciences (CLASS)  

6. One representative from the College of Business Administration (COBA)  

7. One representative from Computer Services Information Technology (CSIT)  

8. One representative from First District RESA  

9. One representative from the Savannah-Chatham County School District  

10. One representative from the community 

11. One representative from SOTE’s Student Education Association  

12. SOTE candidates are encouraged to attend UOC meetings to provide a student 

perspective about the self-evaluation and proposals for change. 

 

Duties 

The primary duties of UOC will be (1) to assist individual programs with the 

development of assessment and evaluation plans, (2) to periodically review these plans, 

and (3) to compile program evaluation results and identify consequent changes that 

address these results. A secondary task will be to oversee the collection and analysis of 
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data that can be used to evaluate the unit as a whole, and to use the data for annual 

evaluation of the unit. The specific responsibilities of UOC are as follows. 

 

1. Notifying programs that are scheduled for review. 

2. Providing programs sample assessment and evaluation plans. 

3. Reviewing program assessment and evaluation plans. 

4. Providing suggestions for the improvement of these plans. 

5. Documenting how programs respond to evaluation outcomes. 

6. Reviewing program responses to self-evaluations. 

7. Analyzing aggregated or disaggregated program outcomes to inform the unit 

evaluation. 

8. Conducting a periodic evaluation of the unit. 

 

Meetings 

UOC will meet two times each semester. Meetings will be scheduled by the UOC Chair, 

who will be chosen by the members of UOC to serve in this capacity. The chair will be 

elected for a one-year term. The election for the next year will take place near the end of 

each year. The chair-elect will thus serve as Chair of UOC during the second year of a 

two-year term. The SOTE Director is an ad hoc member of UOC and in this capacity will 

assist the Chair of UOC with scheduling meetings, setting the agenda, and distributing 

materials. The director will also notify program areas of review dates at least six months 

prior to the review meeting. Program areas should submit evaluation plans, findings, and 

the names of the two UOC representatives to the director at least one month prior to the 

review date. The director will then disseminate materials to members of the UOC 

Committee. 

 

Timetable 

UOC will develop a timetable after the first meeting. 

 

See Appendix B for the “Savannah State University Governance Structure for the School 

of Teacher Education.” 
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SECTION IV 

REVISIONS OF THE TEACHER EDUCATION POLICY  

AND PROGRAMS HANDBOOK 
 

Substantive revisions of this handbook must be approved by a majority vote of the Teacher 

Education Committee. (A quorum must be present.) Suggested revisions should be submitted 

one meeting in advance of the requested vote to change. Exceptions to this rule must be 

approved by a two-thirds vote of the committee with a quorum present. 

Candidates, with the approval of the department, can substitute components from newer editions 

of the SOTE Faculty Handbook for the student's assigned handbook in order to assist the student 

in meeting licensure requirements. 

 

 

SECTION V 

 

ADMISSION TO AND RETENTION IN THE  

TEACHER EDUCATION PROGRAM 

 

Six Stages of the Teacher Education Program 

The Savannah State University teacher education program is committed to learning and to 

developing confident and competent educational leaders. SOTE faculty and staff guide students 

who have declared interest in teaching as a career. Students who become teachers will progress 

through six stages. These stages are classified as SOTE 1-6. A visual tracking aid for SOTE 1-3 

is available to students. (See Appendix XXX.) 

 

SOTE1—Pre-Candidate 

SOTE 2—New Candidate (Admission to the Program) 

SOTE 3—Entry to Clinical Practice (Professional Semester/Student Teaching) 

SOTE 4—Exit from Clinical Practice 

SOTE 5—Program Completion 

SOTE 6—After Program Completion (Initial Licensure) 
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Admission to the Program 

 

A student may be admitted to the program by fulfilling the criteria for SOTE 2. Program data 

will be collected on all students in SOTE 2 through 7. When students meet the requirements for 

SOTE 2, they are then referred to as candidates and are reviewed and approved by the 

undergraduate department at the end of each grading period for admittance into or continuance in 

the teacher education program. The Teacher Education Committee is notified once each semester 

of all candidates admitted to the Teacher Education Program by the undergraduate department. 

 

Candidates approved for admittance/continuance by the Undergraduate Teacher Education 

Committee will be notified in writing of their acceptance to and status in the program. The 

letter will indicate specific deficiencies if appropriate. Copies of this information will be shared 

with the student's major advisor. 

 

Descriptions of SOTE Stages  

 

SOTE 1—Pre-Candidate 

 

A student is considered a Pre-Candidate when the following has been met. 

 Currently enrolled in and attending classes for EDUC 2110 

 

Admission into the Teacher Education Program 

Students may apply to be admitted as candidates to teacher education the semester before the 

professional course sequence. A student may apply for the program admissions either in the fall 

or spring semesters. Deadlines for teacher education applications are listed in the School of 

Teacher Education application packet and on the SOTE website. 
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Teacher education requirements include the following: 

1. Completion of all core requirements for Areas A, B, C, D, E, and F. 

2. GPA of 2.5 or above in cumulative academic work. The admittance GPA is calculated 

using all grades and accompanying hours for courses taken once and the highest grade 

and accompanying hours for courses taken more than once. 

3. Completion of Area A courses with a grade of C or above in each course. 

4. Satisfactory completion of the Regents’ Exam (indicated on student’s transcript). 

5. Completed Application for Admission to Teacher Education Secondary Certification 

Program. 

6. Successful completion of GACE Basic Skills Assessment or evidence of exemption.* 

7. Completion of EDUC 2110, EDUC 2120, and EDUC 2130 with grades of C or above. 

8. Current Criminal Background Check Report. 

9. Signed Criminal Background Release Statement form for field placement. 

10. Two letters of reference. 

11. Satisfactory completion of Georgia History/Constitution requirements. 

GACE Basic Skills Assessment Test score requirements: 220 on each of the three tests (no 

composite)* 

*Exemption from GACE may be granted with the following scores: SAT = 1000 overall, or 

ACT = 43 or above (combination of Math and English), or 

GRE = 1030 or above (combination of verbal and quantitative). 

 

 

SOTE 2—New Candidate 
 

A student is considered a New Candidate and eligible for admittance to the teacher 

education program when ALL of the following criteria have been met. 

 Confirmed interest in admission to the program by making application 

 Successfully completed EDUC 2110,EDUC 2120,and EDUC 2130 

 

 As candidates move through the teacher education program, there are various factors considered 

that determine candidate status. Candidates must meet set criteria involving: 
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1) standardized basic skills test scores, 

2) completion of prescribed coursework with a grade of C or above, 

3) grade point averages, 

4) personal and professional skills scores, and 

5) practica evaluation scores. 

 

 

 

SOTE 3—Entry to Clinical Practice (Professional Semester/Student Teaching) 
 

The Undergraduate Teacher Education Committee grants candidates permission to enter the 

professional semester. In order to be admitted into the professional semester, a candidate must 

be in Good Standing and have met the following criteria: 

 Completion of all Good Standing requirements 

 Approval from the Undergraduate Teacher Education Committee 

 Completion of the requirements outlined in the Student Artifacts Notebook 

 Completion of at least 15 hours of credit from Savannah State University 

 Completion of an application to student teach 

 Completion of MAED 4416 and 4417; or BIED 4416 and 4417; or other education 

defined methods courses 

 Completion of all professional and content coursework except the professional 

semester 

Further information on Stage 4 and the Professional Semester is included in Section VII. 

 

SOTE 4—Exit from Clinical Practice 
 

Candidates must complete clinical practice (student teaching) with a grade of "C" or better. 

They will also complete the SOTE Performance Teaching Portfolio (SPTP) during student 

teaching. The candidate will create or revise an electronic professional portfolio to assist in the 

search for a job. Candidates will also confirm the completion of required diversity experiences 

at this time. A listing of these requirements includes: 

 Earn a grade of "C" or better in student teaching 
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 Successfully complete an electronic professional portfolio 

 Confirm completion of required diversity experiences 

 Attain a composite average of 3.0 on the cooperating and supervising teacher 

summative evaluations with not more than two criteria scores below a 3.0 on 

any one evaluation form 

 

 

SOTE 5—Program Completion 
 

Program Completion Requirements 

Candidates must meet the following requirements for successful completion of the Professional Teacher 

Education Programs. Candidates are recommended for the Georgia Educator Certificate only upon 

successful completion of the Secondary Endorsement program. 

 

1. Complete specific bachelor’s degree content course work and initial certification program 

requirements as applicable. 

2. Complete specific program requirements as defined on the program sheet. 

3. Meet the special education requirement of Georgia House Bill No. 671. 

4. Complete the Computer Skill Competency requirement as outlined in the A+ Education Reform 

Act (House Bill 1187) to be met by successful completion of IN-TECH training. 

5. Earn a grade of C or above in all professional education courses and supporting courses. 

6. Maintain a 2.7 cumulative GPA in all academic content courses. 

7. Maintain an S (Satisfactory) in Professional Education Seminars by meeting the state 

requirements for field experiences and Clinical Practice, including exhibiting responsible 

professional behaviors at the field sites and in interactions with peers, faculty, and students and 

by adhering to the Georgia Code of Ethics. 

 

SOTE 6—After Program Completion Induction (Initial Licensure) 
 

Candidates who have graduated, completed the program, and earned passing scores on the 

GACE appropriate content area test(s), may apply for a teaching license from the Georgia 

State Department of Education. Further information on Stage 6 and procedures for obtaining a 

teaching license are included in Section VIII Procedures for Obtaining Teacher Licensure.  
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Retention in the Program 
 

Retention, Continuation, and Program Completion Policies 

In-Program Retention and Continuation Policy 

 

At the end of each semester, a candidate who does not adhere to the following requirements will 

be advised and provided with appropriate resources to assist with eliminating deficiencies so the 

candidate can move forward in the teacher education program: 

 

1. Maintain a GPA of 2.5 or higher. 

 

2. Earn a C or better in all professional education courses, teaching field courses, and 

supporting courses for the teaching field prior to entering the next step in the sequence. 

 

3. Maintain the required performance level on all evaluative instruments for Professional 

Education transition point benchmarks. 

 

4. Demonstrate knowledge, skills, and attitude benchmark assessments appropriate to the 

successive stages of the preparation program. 

 

5. Meet the Professional Growth plan, if developed and implemented. 

 

6. Adhere to 505-6-.01 The Code of Ethics for Educators of the Professional Standards 

Commission. 

(Code of Ethics listed at http://www.gapsc.com/Rules/Current/Ethics/505-6-.01.pdf) 

 

 

In-Program Retention and Continuation Policy: Secondary Professional Semester IV Clinical 

Practice 

http://www.gapsc.com/Rules/Current/Ethics/505-6-.01.pdf
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During Secondary Professional Semester IV Clinical Practice, a candidate who does not adhere 

to the following requirements will be dismissed from the Teacher Education Program: 

1. Maintain a GPA of 2.5 or higher. 

2. Complete all Teacher Education courses with grades of C or better. 

3. Maintain a Teacher Candidate Observation Instrument (TCOI) rating of 3.0 or above. 

4. Maintain an Assessment of Professional Behavior (APB) score of 3.0 or higher. 

5. Meet the Professional Growth plan, if developed and implemented. 

6. Adhere to the Code of Ethics of the Professional Standards Commission. 

(Code of Ethics listed at http://www.white.k12.ga.us/ethics.html) 

 

Candidate Assessment Recovery Plan  

 

When a candidate’s performance is less than expectation as determined by the SOTE 

Supervisor(s), Site Collaborative Supervising Teacher(s), and/or course instructor(s), corrective 

actions are recommended and the candidate’s placed on a recovery plan. If a candidate does not 

meet the proficiencies described in the assessment instruments utilized in each professional 

semester or does not meet the requirements stated in the course syllabi of the professional 

education programs, a Candidate Assessment Recovery Plan (CARP) is developed and 

implemented.  

 

The CARP contains a timeline for assessment as well as specific assessment procedures. The 

CARP is assessed periodically during summative and formative assessment and at the end of the 

candidate’s placement. If, at the end of the timeline, the candidate does not meet the 

requirements of the CARP, the candidate is dismissed from the teacher education program. The 

candidate may appeal the dismissal to the School’s Appeals Committee. The candidate is 

required to submit an appeal packet to the School Teacher Education. The Appeals Committee 

meets to review the candidate’s grades, performances in the field, and assessments. The 

candidate is notified of the results in writing. If the School’s Appeals Committee rejects the 

appeal, the candidate may appeal to the Dean of the School of Teacher Education. If the Dean of 

the School of Education rejects the appeal, the candidate follows the SOTE appeals process.  
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Guidelines for Developing Candidate Assessment Recovery Plan 

 

CARP STEPS CARP ACTIONS WHO 

 

1. Identification of 

Areas for Improvement 

 Appropriate areas where expectations 

are not acceptable: (1) Content 

Knowledge, (2) Pedagogical Content 

Knowledge, (3) Professional Pedagogy 

Knowledge and Skill, and (4) 

Dispositions (Professional Behaviors).  

 

SOTE Supervisor of Field and 

Clinical Experiences, 

Collaborative Supervising 

Teacher, and Course 

Instructors. 

2. Recovery Objectives, suggestions, and/or required 

activities that will provide opportunities 

for the candidate to grow and recover in 

the areas that do not meet expectations.  

 

SOTE Supervisor of Field and 

Clinical Experiences, 

Collaborative Supervising 

Teacher, and Course 

Instructors. 

 

3. CARP Expectations Specific behaviors that must be 

demonstrated by the candidate and the 

time frame in which they must be 

demonstrated.    

 

SOTE Supervisor of Field and 

Clinical Experiences, 

Collaborative Supervising 

Teacher, and Course 

Instructors. 

4. Consequences  Consequences of meeting or not 

meeting the Candidate Assessment 

Recovery Plan objectives.  

 

SOTE Supervisor of Field and 

Clinical Experiences, 

Collaborative Supervising 

Teacher, and Course 

Instructors. 

5. Signatures The Candidate Assessment Recovery Candidate, SOTE Supervisor, 
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Plan will be signed by the candidate, the 

SOTE Supervisor, the Site Collaborative 

Supervising Teacher, and the Dean of 

the School of Teacher Education.  

 

Site Collaborative Supervising 

Teacher, and Dean of the 

School of Teacher Education 

6. Copies Copies of the plan will be provided to 

the Dean of the School of Teacher 

Education, the SOTE Supervisor, the 

candidate, and one copy is placed in the 

candidate’s permanent file.  

 

 

  

Options Following Development of the Candidate Assessment Recovery Plan  

 

1. The candidate’s progress has been satisfactory and continuous. If a Field Experience 

or Clinical Practice is involved, that Field Experience or Clinical Practice continues. 

2. The Teacher Candidate is not improving sufficiently and/or demonstrates little 

progress. No Field Experience or Clinical Practice is involved. The course 

instructor(s) who are involved in the development of the Plan follow the 

consequences outlined in the Candidate Assessment Recovery Plan.  

3. The Teacher Candidate is not improving sufficiently. An alternative Field Experience 

or Clinical Practice, if available, may be recommended with the following 

stipulations:  

a. The alternative placement request must be confirmed with a school system, 

and a CARP will accompany the Teacher Candidate to that assignment. If 

another classroom placement is recommended, the Director of Field 

Experience and/or Dean of the School of Teacher Education will present to 

the Teacher Candidate the options concerning the timing and requirements for 

the assignment, Savannah State University’s School of teacher Education. 
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or If an alternative placement cannot be confirmed, or if the candidate is 

already in an alternative assignment, a failing grade of U, (unsatisfactory) is 

earned. 

 

4. If the candidate’s progress has not been satisfactory and continuation in the program is no 

longer an option, the candidate is dismissed from the program.  

5. The candidate is informed of the decision, both in writing and in a conference.  

6. The candidate is informed of the right to appeal the decision through the School’s appeal process. 

 

Candidates who are dismissed from the Teacher Education Program may appeal the decision to the 

School of Teacher Education Appeals Committee. In order to appeal, candidates must complete an 

appeals packet and provide the supplemental paperwork required. Candidates may obtain a copy of the 

appeals packet from the School of Teacher Education office and/or website. The candidate will be 

notified in writing of his or her appeal results. An adverse decision by the School of Teacher Education 

Appeals Committee may be appealed to the Director of the School of Teacher Education. If the Director 

of the School of Education rejects the appeal, the candidate may appeal to the Vice President for 

Academic Affairs. 

 

Conviction of a Crime Punishable as a Felony 

When an educator admits on a Professional Standards Commission application to having 

resigned or being discharged for committing a felony or misdemeanor involving moral turpitude 

or being under investigation by law enforcement authorities for such conduct or for committing 

a breach of the code of ethics or for a violation of state education laws or having a criminal 

history or having had a surrender, denial, revocation or suspension of a certificate or being the 

subject of an investigation or adverse action regarding a certificate, an investigation will 

automatically open without notification to the commission and with written notification to the 

educator pursuant to O.C.G.A.§ 20-984.3 (5) (c). Authority O.C.G.A. § 20-2-200; 20-984; 20-

984.3 
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Explanations of Further Requirements 
 

Communication 

The official means of communication between the SOTE and students will be Savannah State 

University email. Students are responsible for checking email daily. Should a student primarily 

use an email address other than that issued by Savannah State University, the student should 

have their email forwarded so they will not miss important communications. Students are also 

responsible for maintaining their mailboxes so that messages can be received and sent; ignored 

mailboxes may become too full and bounce back messages. 

 

Candidate Electronic Portfolios - From a Student Artifacts Notebook to a Professional 

 e-Portfolio 

 

In the Beginning: The Artifacts Notebook 

All teacher education candidates are required to begin the process of collecting educational 

artifacts in a Student Artifacts Notebook. These artifacts will provide evidence of the candidate’s 

performance on a number of program objectives. The Student Artifacts Notebook will be 

distributed and the process explained during the first professional education course, EDUC3030. 

Throughout the course of the program, candidates will be directed to place a variety of items in 

this notebook and instructors will check that all required items are included in the notebook at 

the end of each professional education course. Descriptions of each artifact area, with suggested 

comments for accumulating meaningful artifacts from each course, are included in Appendix 

XX. 

 

Toward the End: The Developmental Portfolio 

At the beginning of method courses, teacher candidates will transform this collection of materials 

into a true developmental portfolio by reexamining all entries, reorganizing notebook contents, 

writing reflective analyses over their development, and making an oral presentation of this 

material to the undergraduate School of Teacher Education and content area faculty. 

Developmental portfolio entries are organized along the themes of the “teacher as a 1) standards 
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aligned, 2) assessment focused, 3) integrated technology, and 4) learner driven.  Further 

information on the scheduling and format of this individual presentation will be provided in 

EDUC 3030. 

 

At Last: The Professional Portfolio 

In preparation for securing a job, candidates will create an initial professional portfolio on 

TaskStream, as a course requirement for EDUXXX. They will then revise and update this 

portfolio during EDUC xxx or Method course series 4416/4417. The purpose of this 

professional portfolio is to display skills, dispositions, and experiences to potential employers. 

Materials and themes from the developmental portfolio may be used; however, candidates will 

be encouraged to document activities from the student teaching experience that provide 

evidence that the candidate is “Reflective Global Professional Educators”  

 

 

SECTION VI 

GEORGIA ASSESSMENTS FOR THE CERTIFICATION OF 

EDUCATORS® (GACE®) 

 
The Georgia Professional Standards Commission (GaPSC) has contracted with the Evaluation 

Systems group of Pearson to assist in the development and administration of the Georgia 

Assessments for the Certification of Educators® (GACE®). The purpose of the GACE is to 

assess the knowledge and skills of prospective Georgia public school educators. The GACE 

program helps the GaPSC meet its goal of ensuring that candidates have the knowledge and 

skills needed to perform the job of an educator in Georgia public schools. The GACE are aligned 

with state and national standards for educator preparation and with state standards for the P–12 

student curriculum (Georgia Performance Standards).  

 

The GACE are criterion-referenced, objective-based assessments designed to measure a 

candidate's knowledge and skills in relation to an established standard rather than in relation to 

the performance of other candidates. The tests were developed in consultation with committees 

of Georgia educators, educator preparation faculty, and other content and assessment specialists. 



 

34 | P a g e  

 

Test questions were reviewed and approved by committees of Georgia educators. The passing 

score for each test is established by the GaPSC and is based on the professional judgments and 

recommendations of Georgia educators (http://www.gace.nesinc.com/index.asp).  

The following table provides an overview of the assessments offered by the GACE program:  

 

Assessment Type Assessment Description 

Basic Skills Assessment The Basic Skills assessment is designed to assess knowledge and skills 

in the areas of reading, mathematics, and writing. The assessment is 

composed of three tests—both the reading and mathematics tests 

consist of selected-response questions; the writing test consists of 

selected-response questions and a constructed-response assignment.  

Content Assessments The content assessments test a variety of content knowledge areas. The 

middle grades assessments; the Latin assessment; Special Education: 

Reading, English Language Arts, and Social Studies; Special 

Education: Mathematics and Science; and the American Sign Language 

assessment are each a single test that consists of selected-response 

questions and constructed-response assignments. All other content 

assessments are composed of two tests—each test consists of selected-

response questions and one or more constructed-response assignments.  

Professional Pedagogy 

Assessment 

The Professional Pedagogy assessment is designed to assess knowledge 

and skills in the areas of student development and learning, instruction 

and assessment, and professional roles and responsibilities. The 

Professional Pedagogy assessment is not required for those who have 

completed a state-approved educator preparation program. The 

assessment is composed of two tests—each test consists of selected-

response questions and constructed-response assignments.  

Educational Leadership 

Assessment  

The Educational Leadership assessment is designed to assess 

knowledge and skills needed by educational leaders in Georgia public 

schools. The assessment is composed of two tests—each test consists 

of selected-response questions and constructed-response assignments.  

http://www.gace.nesinc.com/index.asp
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Paraprofessional Assessment The Paraprofessional assessment is designed to enable individuals and 

school districts to satisfy state and federal No Child Left Behind 

requirements that call for "highly qualified paraprofessionals." These 

requirements indicate that paraprofessionals working in Title I schools 

or paid with Title I funds must meet a rigorous standard of quality and 

demonstrate, through formal state or local assessment,  

 knowledge of and ability to assist in instructing, reading, 

writing, and mathematics; or 

 knowledge of and ability to assist in instructing, reading 

readiness, writing readiness, and mathematics readiness, as 

appropriate. 

The Paraprofessional assessment is a single test that consists of 

selected-response questions.  

 

 

 

GACE Passing Requirements 

All test results are reported as scaled scores. The scaled score is a combination of the number of 

scorable questions you answer correctly on the selected-response section of the test and the 

scores you receive on any constructed-response assignments, converted to a scale from 100 to 

300, with a score of 220 representing the passing score. Please note that for assessments 

composed of more than one test, candidates must pass all tests for that assessment to meet the 

certification requirements.  

 

Retaking the GACE 

Each GACE assessment is composed of one, two, or three tests (see "Program Overview"). If 

you do not pass one or more of the tests for an assessment, you may register for and retake the 

test(s) that you have not passed. There is no limit to the number of times you may retake a test 

that you have not passed; however, each time you retake a test, you must reregister. Note that 

you must wait 30 days after taking a computer-based test before retaking the same test on 

computer (http://www.gace.nesinc.com/index.asp). 

http://www.gace.nesinc.com/GA6_overview.asp
http://www.gace.nesinc.com/index.asp
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SECTION VII 

LICENSING/ CERTIFICATION 
 

The Georgia Professional Standards Commission awards professional educator certificates in 

Georgia. Savannah State University has received approval by the University System of Georgia’s 

Board of Regents to offer Secondary Education Certification programs designed to qualify 

Teacher Candidates for the Level 4 (T4) professional certificate in Biology and Mathematics.  

Note: The educational requirements of all SOTE teacher education programs are designed to 

enable candidates to meet current and future certification assessment(s) required by the 

Professional Standards Commission (PSC). Future PSC certification assessment may require 

adjustments. However, any adjustment will be made programmatic with little of impact on 

candidates enrolled. Prior to receiving a Savannah State University recommendation for clear, 

renewable certification, the appropriate certification assessment(s) required by the Professional 

Standards Commission must be completed and passed. The candidate has the responsibility to 

register for the appropriate certification assessments. 

Georgia Certification Procedures for Application --- Professional Standards Commission 

When a candidate meets the program completion requirements and successfully passes the 

GACE Secondary Education Content test required for licensure, the applications for licensure 

(T4 certificate) will be processed by the School of Teacher Education and submitted to the 

Georgia Professional Standards Commission. Functions relating to the preparation and 

certification of school personnel are housed in the Professional Standards Commission (PSC) 

and its Executive Secretary. The PSC establishes and enforces (1) standards for teacher 

education programs which lead to Georgia certification, (2) rules for Georgia educator 

certification, and (3) standards of competent professional performance and ethical conduct for 

Georgia educators. 

 

 

 

 

 



 

37 | P a g e  

 

The following numbers and addresses will assist in communication with the PSC. 

Georgia Professional Standards Commission 

2 Peachtree Street, Suite 6000 

Atlanta, GA 30303 

Certification Division 404-232-2500 (ext. 2 will route to an operator) 

PSC Website: www.gapsc.com 

 

Privacy of Information 

Privacy of Information is protected under Rule 505-2-.33 of the PSC Certification Rules which 

states: 

(1) The Family Educational Rights and Privacy Act of 1974 (FERPA), is a federal law 

regarding an individual’s right to privacy; the Buckley/Pell amendment (Privacy Act) sets 

extensive guidelines for the release and subsequent use of information from post-

secondary education records. 

(2) Education records, once released by an institution, are the property of the student and 

may be released only for a specific purpose (i.e., employment or certification). The 

organization receiving the transcripts is responsible for protecting the document owner’s 

privacy. The School of Education Certification Division will not, without the applicant’s 

authorization, release any information not considered public record under Federal and 

State Law. 

(3) Information will not be released to the spouse, parent, sibling or children of an individual 

without specific authorization. Confidential information, such as test scores and grades 

on transcripts, will not be released. 

(4) The School of Education Certification Division, while maintaining microfilm and 

electronic copies of original transcripts, cannot copy or provide copies of transcripts to 

individuals or to other offices, agencies or institutions except in cases of criminal or a 

PSC Ethics Division investigation. Authority O.C.G.A. 20-2-200 

 

http://www.gapsc.com/
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SOTE Recommendation for Licensure 

 

The teacher education program at Savannah State University is seeking program approval by the 

PSC. After approval by the PSC, the teacher education program will seek accreditation by 

National Council for Accreditation of Teacher Education (NCATE) and approval will lead to 

recommendation by the State of Georgia. The certification of SSU’s graduates based on the 

SSU’s recommendation is authorized by Rule 505-2-.16 which states: 

(2)  The Professional Standards Commission may certify applicants who have completed 

state approved educator preparation programs in any state under the following conditions: 

(a) The educator preparation program was approved by the state approval authority in a 

state that approves teacher preparation programs, the educator preparation program was 

approved for the field in the recommended area of certification, and the program held 

approval status during the year in which the applicant completed the program. 

b) The applicant has completed all state-approved program requirements and has been 

recommended for certification by the official authorized to make such recommendations. 

(c) The recommendation for certification is in a field recognized by the Professional 

Standards Commission. If the recommendation is in an area recognized in Georgia as an 

endorsement only, the applicant will be issued a professional certificate in that field. 

(3) Georgia state-approved programs shall include all course work specified in Special 

Georgia Requirements, outlined in PSC Rule 505-2-.20. However, the content assessment 

is not considered part of the approved program, but is a separate state requirement for 

certification. Georgia state approved programs may recommend an individual who has 

completed all program requirements, to include the Special Georgia Requirements, with 

the exception of the content assessment. Without the completed assessment, the 

individual will not be eligible for any certificate unless requested by a Georgia employing 

school system. Upon such a request, a one- year Waiver certificate may be issued. 

Authority O.C.G.A. 20-2-200 
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Validity Date 

The certification validity date is the date when a certificate is first valid. Validity periods and 

dating of certificates are governed by PSC Rule 505-2-.23 as follows: 

 

(2) Validity periods for certificate fields are used in conjunction with types and titles to 

determine certification classification category. Certificate fields are issued with specific 

validity periods depending upon this classification. (Rule 505-2-.02). 

(a) Initial Clear Renewable certificates are valid for five years and determine the 

subsequent renewal cycle. Fields added to the Clear Renewable category will retain the 

same expiration date as the original; the beginning validity may vary depending upon the 

date requirements for the field are completed. (For example, when an individual with a 5- 

year certificate adds a new field at the end of the third year, to maintain the same base 

expiration date the new field will initially be valid for only 2 years. The credits used to 

add the new field may then be used to renew both certificates for the next 5-year cycle.) 

(b) The validity period for all other certificates will vary depending on the outstanding 

conditions required to obtain the Clear Renewable. These requirements will be outlined 

in correspondence from the certification office at the time of issue. 

(c) At the request of an employing school system, the PSC may extend the validity period 

of selected certificates for up to one additional year as a Waiver certificate. 

 

(3) The effective date of a certification level or field validity period is governed by the date 

the complete application package is received by the PSC Certification Division. 

 

(a) Certificates shall not normally be backdated prior to July 1 regardless of the date 

requirements are met if the complete application package for the transaction is received 

on or after July 1. In order for the validity period to be prior to July 1, the complete 

package must be received in the certification office prior to that date. 

1. If the superintendent of an employing school system submits a written 

statement verifying that all salary adjustments will be paid using only local funds, 

the PSC may backdate a certificate validity date or level prior to the July 1 date. 
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(b) The beginning date of Clear Renewable certificates will be determined by the route to 

certification. 

1. Certificates based on completion of an approved degree program shall be 

effective from the date the institution certifies on the official transcript that all 

degree requirements were completed or July 1, whichever is more recent. 

2. Certificates based on completion of an approved program by an applicant who 

already holds a degree shall be effective from the date all program requirements 

were completed or July 1, whichever is more recent. 

(c) The beginning validity date of all other certificates will follow the rules outlined for  

 

Clear Renewable certificates with the following exception: 

1. Any certificate issued to an individual who becomes employed on or after 

January 1, will be valid from the first day of the month in which employed. 

(d) Certificates are dated to expire on June 30 of the last year of validity (which will vary 

depending on the certification classification/category). Authority O.C.G.A. 20-2-200 

 

At SSU, the validity date is the official graduation date for each term or the date the last 

certification requirement was met, whichever is later. 

Ensuring Candidate Readiness 

To demonstrate SOTE candidate’s readiness for a teaching assignment, candidates they must 

score at or above the acceptable level on the CLassroom Analysis of State Standards (CLASS 

KeysSM) performance evaluation.  The CLASS KeysSM teacher performance appraisal process 

has been developed to support teachers’ work in standards-based classrooms using the Georgia 

Performance Standards (GPS) to improve student learning. Research studies show that an 

effective teacher enhances student learning more than any other aspect of schooling that can be 

controlled (Marzano, 2006). The CLASS KeysSM enhances the skills of Georgia’s teachers to 

direct the new work of standards-based learning in order to lead the nation in improving student 

achievement. 

 

The CLASS KeysSM is a performance appraisal process based on teacher standards designed to 

evaluate teacher performance, promote professional growth, and positively impact student 
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learning. In the same manner that the Georgia Performance Standards (GPS) guide student 

learning, the School KeysSM serves as a foundation for Georgia’s comprehensive system of 

school improvement and support, and the Leader KeysSM defines effective, high impact 

practices that school and district leaders need to know, understand, and do, the CLASS KeysSM 

guides the instructional practices of teachers. 

 

The CLASS KeysSM is organized into five strands that describe teacher effectiveness: 

Curriculum and Planning, Standards-Based Instruction, Assessment of Student Learning, 

Professionalism, and Student Achievement. These five strands have been further developed and 

defined into performance standards and elements with rubrics that have accompanying evidence 

and artifacts. Additionally, the Georgia Teacher Duties and Responsibilities (GTDR) is included 

in the CLASS KeysSM and provides ongoing feedback. 

 

The CLASS KeysSM purpose is twofold: improvement and accountability. The CLASS KeysSM 

serves as both a formative and summative instrument to identify a teacher’s level of performance 

on the elements through the use of evidence-based rubrics with four levels of performance: Not 

Evident, Emerging, Proficient, and Exemplary. Performance on each element within a strand is 

aggregated at the strand level for the purpose of scoring the teacher’s annual evaluation. The 

Georgia Department of Education encourages the use of the CLASS KeysSM performance 

appraisal process at the school level to assess teacher performance and facilitate the professional 

growth that occurs as teachers engage in continuous improvement. 

 

The CLASS KeysSM was field tested by several hundred schools throughout the state during the 

2008-2009 school year. Administrators and teachers served as co-developers by providing 

feedback that was used to refine the performance appraisal process
1
. 

 

 

 

 

                                                      
1
 http://www.doe.k12.ga.us/SearchResults.aspx 
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SECTION VII 

THE STUDENT TEACHING SEMESTER 

 

Students interested in teacher education will have to apply for admission to the Teacher 

Education Program. This will be a policy that undergraduate teacher education programs adhere 

to as a part of the degree process. In order for the student to be admitted into the teacher 

education program, the student must have:  

 Satisfied an employment criminal history clearance through SSU.  

 Completed at least 45 semester hours of accredited college coursework.  

 Achieved a cumulative GPA of 2.50 for all attempted hours in the system core 

curriculum and lower division courses as required for teacher preparation programs. 

 Attained appropriate depth and breadth in both general and content studies, with a 

minimum of a bachelor’s degree from a GAPSC accepted accredited institution (for 

candidates admitted into initial preparation programs at the post baccalaureate level). 

 Achieved an adjusted or cumulative GPA of 2.75 for all completed coursework at 

Savannah State University.  

 Completed ENGL 1101 and ENGL 1102 with grades of C or higher.  

 Satisfied the Regents' Examinations.  

 Passed or exempted GACETM Basic Skills Assessment.  

 Completed EDUC 2110, EDUC 2120, and EDUC 2130 with grades of C or higher. In 

addition to the preceding, the School of Teacher Education requires that all additional 

coursework completed in Lower Division Major and Teaching Field at the time of 

application for admission must consist of a grade of C or higher. 

 Received one positive faculty recommendation from EDUC 2110.  

 Received a positive evaluation in the EDUC 2110 field experience.  

 Exhibited responsible, professional behavior in all classes, field experience, and 

interactions with peers and faculty.  

 Exhibited potential for success in the program.  

 Been approved for admission by the Admission and Academic Standing Committee of 

the applicant's proposed degree program.  
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The TEC will devote one or more meetings to the process of approving candidates. Student 

members of the committee are excused from these sessions. The committee has the latitude to 

review Conditional Candidates who do not meet the Candidate in Good Standing criteria. Only 

under exceptional circumstances will TEC approve persons who do not meet all of the criteria 

stated for a Candidate in Good Standing. All such exceptions and their rationales are included in 

TEC minutes. All candidates who apply for entry into the professional semester are notified by 

letter of the TEC’s decision. Letters to candidates who are approved include a stipulation that 

the approval is contingent on remaining in good standing. If a candidate falls below the 

specified standards during the semester in which approval is granted, permission to student 

teach could be rescinded. Candidates are also informed of any requirements for licensure that 

have not been met. Candidates who are denied may appeal the decision of the TEC. Please refer 

to the Due Process Procedure found in this handbook. 

 

Student Teaching Placement 
 

Candidates who are approved by the TEC for student teaching will be assigned by the Field 

Experience Coordinator to their student teaching site and teacher. Savannah State University has 

student teaching contracts with most school districts within a 25 mile radius. For a listing of 

approved sites, please check the list posted in the Office of Teacher Education and on the SOTE 

Website. Candidates will be provided a listing of these school districts and will be given the 

opportunity to select their top three choices; however candidates are not to make their own 

arrangements for student teaching sites. Students will not be reimbursed for travel expenses 

incurred while student teaching (or for attending practicum sites before student teaching). 

Student Teaching Restrictions 
 

Teacher candidates may not enroll in any courses other than the required student teaching and 

methods courses during the professional semester. Any exceptions to this policy would be 

highly unusual and would require a written petition to the Education Department for approval. 

In addition, the School of Teacher Education strongly discourages candidates from attempting 

to participate in any co-curricular activities, intercollegiate athletics, or work during student 
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teaching. However, candidates who wish to participate in intercollegiate athletics must present a 

plan of action. The plan of action must identify any time conflicts between athletic contests and 

student teaching hours and the means by which the missed time will be made up. The plan will 

be submitted to the field experience coordinator and receive School  approval. Students must 

sign a statement verifying that 1) they understand the importance and priority of student 

teaching duties during the professional semester and 2) they realize that outside activities may 

jeopardize success during student teaching. 

 

SECTION VIII 

PROCEDURES FOR OBTAINING TEACHER LICENSURE 

Accrediting Agency Requirements 

 

Georgia Certification Procedures for Application --- Professional Standards Commission 

When a candidate meets the program completion requirements and successfully passes the 

GACE Secondary Education Content test required for licensure, the applications for licensure 

(T4 certificate) will be processed by the School of Teacher Education and submitted to the 

Georgia Professional Standards Commission. Functions relating to the preparation and 

certification of school personnel are housed in the Professional Standards Commission (PSC) 

and its Executive Secretary. The PSC establishes and enforces (1) standards for teacher 

education programs which lead to Georgia certification, (2) rules for Georgia educator 

certification, and (3) standards of competent professional performance and ethical conduct for 

Georgia educators. 

 

The following numbers and addresses will assist in communication with the PSC. 

Georgia Professional Standards Commission 

2 Peachtree Street, Suite 6000 

Atlanta, GA 30303 

Certification Division 404-232-2500 (ext. 2 will route to an operator) 

PSC Website: www.gapsc.com 

 

Privacy of Information 
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Privacy of Information is protected under Rule 505-2-.33 of the PSC Certification Rules which 

states: 

1. The Family Educational Rights and Privacy Act of 1974 (FERPA), is a federal 

law regarding an individual’s right to privacy; the Buckley/Pell amendment 

(Privacy Act) sets extensive guidelines for the release and subsequent use of 

information from post-secondary education records. 

2. Education records, once released by an institution, are the property of the student 

and may be released only for a specific purpose (i.e., employment or 

certification). The organization receiving the transcripts is responsible for 

protecting the document owner’s privacy. The School of Education Certification 

Division will not, without the applicant’s authorization, release any information 

not considered public record under Federal and State Law. 

3. Information will not be released to the spouse, parent, sibling or children of an 

individual without specific authorization. Confidential information, such as test 

scores and grades on transcripts, will not be released. 

4. The School of Education Certification Division, while maintaining microfilm and 

electronic copies of original transcripts, cannot copy or provide copies of 

transcripts to individuals or to other offices, agencies or institutions except in 

cases of criminal or a PSC Ethics Division investigation. Authority O.C.G.A. 20-

2-200 

 

SOTE Recommendation for Licensure 

The teacher education program at Savannah State University is seeking program approval by the 

PSC. After approval by the PSC, the teacher education program will seek accreditation by 

National Council for Accreditation of Teacher Education (NCATE) and approval will lead to 

recommendation by the State of Georgia. The certification of SSU’s graduates based on the 

SSU’s recommendation is authorized by Rule 505-2-.16 which states: 

(2)  The Professional Standards Commission may certify applicants who have 

completed state approved educator preparation programs in any state under the following 

conditions: 
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(a) The educator preparation program was approved by the state approval authority in a 

state that approves teacher preparation programs, the educator preparation program was 

approved for the field in the recommended area of certification, and the program held 

approval status during the year in which the applicant completed the program. 

b) The applicant has completed all state-approved program requirements and has been 

recommended for certification by the official authorized to make such recommendations. 

(c) The recommendation for certification is in a field recognized by the Professional 

Standards Commission. If the recommendation is in an area recognized in Georgia as an 

endorsement only, the applicant will be issued a professional certificate in that field. 

(3) Georgia state-approved programs shall include all course work specified in 

Special Georgia Requirements, outlined in PSC Rule 505-2-.20. However, the content 

assessment is not considered part of the approved program, but is a separate state 

requirement for certification. Georgia state approved programs may recommend an 

individual who has completed all program requirements, to include the Special Georgia 

Requirements, with the exception of the content assessment. Without the completed 

assessment, the individual will not be eligible for any certificate unless requested by a 

Georgia employing school system. Upon such a request, a one- year Waiver certificate 

may be issued. Authority O.C.G.A. 20-2-200 

Validity Date 

The certification validity date is the date when a certificate is first valid. Validity periods 

and dating of certificates are governed by PSC Rule 505-2-.23 as follows: 

(2) Validity periods for certificate fields are used in conjunction with types and titles 

to determine certification classification category. Certificate fields are issued with 

specific validity periods depending upon this classification. (Rule 505-2-.02). 

(a) Initial Clear Renewable certificates are valid for five years and determine the 

subsequent renewal cycle. Fields added to the Clear Renewable category will retain the 

same expiration date as the original; the beginning validity may vary depending upon the 

date requirements for the field are completed. (For example, when an individual with a 5- 

year certificate adds a new field at the end of the third year, to maintain the same base 

expiration date the new field will initially be valid for only 2 years. The credits used to 

add the new field may then be used to renew both certificates for the next 5-year cycle.) 
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(b) The validity period for all other certificates will vary depending on the outstanding 

conditions required to obtain the Clear Renewable. These requirements will be outlined 

in correspondence from the certification office at the time of issue. 

(c) At the request of an employing school system, the PSC may extend the validity period 

of selected certificates for up to one additional year as a Waiver certificate. 

(3) The effective date of a certification level or field validity period is governed by 

the date the complete application package is received by the PSC Certification Division. 

(a) Certificates shall not normally be backdated prior to July 1 regardless of the date 

requirements are met if the complete application package for the transaction is received 

on or after July 1. In order for the validity period to be prior to July 1, the complete 

package must be received in the certification office prior to that date. 

1. If the superintendent of an employing school system submits a written statement 

verifying that all salary adjustments will be paid using only local funds, the PSC may 

backdate a certificate validity date or level prior to the July 1 date. 

(b) The beginning date of Clear Renewable certificates will be determined by the route to 

certification. 

1. Certificates based on completion of an approved degree program shall be effective 

from the date the institution certifies on the official transcript that all degree requirements 

were completed or July 1, whichever is more recent. 

2. Certificates based on completion of an approved program by an applicant who already 

holds a degree shall be effective from the date all program requirements were completed 

or July 1, whichever is more recent. 

(c) The beginning validity date of all other certificates will follow the rules outlined for 

Clear Renewable certificates with the following exception: 

1. Any certificate issued to an individual who becomes employed on or after 

January 1, will be valid from the first day of the month in which employed. 

(d) Certificates are dated to expire on June 30 of the last year of validity (which will vary 

depending on the certification classification/category). Authority O.C.G.A. 20-2-200 

At SSU, the validity date is the official graduation date for each term or the date the last 

certification requirement was met, whichever is later. 
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Ensuring Candidate Readiness 

 To demonstrate SOTE candidate’s readiness for a teaching assignment, candidates they must 

score at or above the acceptable level on the CLassroom Analysis of State Standards (CLASS 

KeysSM) performance evaluation.  The CLASS KeysSM teacher performance appraisal process 

has been developed to support teachers’ work in standards-based classrooms using the Georgia 

Performance Standards (GPS) to improve student learning. Research studies show that an 

effective teacher enhances student learning more than any other aspect of schooling that can be 

controlled (Marzano, 2006). The CLASS KeysSM enhances the skills of Georgia’s teachers to 

direct the new work of standards-based learning in order to lead the nation in improving student 

achievement. 

 

The CLASS KeysSM is a performance appraisal process based on teacher standards designed to 

evaluate teacher performance, promote professional growth, and positively impact student 

learning. In the same manner that the Georgia Performance Standards (GPS) guide student 

learning, the School KeysSM serves as a foundation for Georgia’s comprehensive system of 

school improvement and support, and the Leader KeysSM defines effective, high impact 

practices that school and district leaders need to know, understand, and do, the CLASS KeysSM 

guides the instructional practices of teachers. 

 

The CLASS KeysSM is organized into five strands that describe teacher effectiveness: 

Curriculum and Planning, Standards-Based Instruction, Assessment of Student Learning, 

Professionalism, and Student Achievement. These five strands have been further developed and 

defined into performance standards and elements with rubrics that have accompanying evidence 

and artifacts. Additionally, the Georgia Teacher Duties and Responsibilities (GTDR) is included 

in the CLASS KeysSM and provides ongoing feedback. 

 

The CLASS KeysSM purpose is twofold: improvement and accountability. The CLASS KeysSM 

serves as both a formative and summative instrument to identify a teacher’s level of performance 

on the elements through the use of evidence-based rubrics with four levels of performance: Not 

Evident, Emerging, Proficient, and Exemplary. Performance on each element within a strand is 

aggregated at the strand level for the purpose of scoring the teacher’s annual evaluation. The 
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Georgia Department of Education encourages the use of the CLASS KeysSM performance 

appraisal process at the school level to assess teacher performance and facilitate the professional 

growth that occurs as teachers engage in continuous improvement. 

 

The CLASS KeysSM was field tested by several hundred schools throughout the state during the 

2008-2009 school year. Administrators and teachers served as co-developers by providing 

feedback that was used to refine the performance appraisal process . 

 

Appeal Process 

 

The Director of the School of Teacher Education and the Teacher Education Committee strive at 

all times to apply appropriate criteria evenly, fairly and in keeping with the best interest of the 

student and the College. In the event that students feel the Teacher Education Committee has 

made an improper decision in some case, students should first appeal directly to the Director of 

the School of Teacher Education and then to the Teacher Education Committee. An appeal to the 

Teacher Education Committee is initiated through either the Director of the School of Teacher 

Education or the Director of the Teacher Education Committee. If the problem cannot be 

resolved at this level, students may make a subsequent appeal to the Vice President for Academic 

Affairs. If the Vice President for Academic Affairs accepts your appeal, he may solicit advice 

about the matter from the Executive Committee of the Faculty. A decision by the Vice President 

for Academic Affairs will be regarded as final. 

 

 

SECTION IX 

GENERAL EDUCATION REQUIREMENTS 
 

All persons who earn degrees from Savannah State University must meet Savannah State 

University's general education degree requirements. Generally the majority of these 

requirements are completed during the freshman and sophomore years. Candidates should 

check their catalog to determine the general education program and work with their advisor in 

satisfying these requirements. 
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Persons who hold a degree from an accredited institution and are seeking teacher licensure 

from Savannah State University must satisfy the general education requirements specified 

in Appendix M. 

 

SECTION X 

PROFESSIONAL FIELD EXPERIENCES 
 

Policies Related to Field Experiences, Practicums, and Clinical Practices (Student Teaching) 

The School of Teacher Education’s Field Experiences, Practicums, and Clinical Practices (Student 

Teaching) are sequenced in the following manner: 

 

Semester (3) Field Experiences Ia  

(10 Clock Hours) 

EDUC 2110 (3sh) 

(Pre-Professional Education Sequence) 

Semester (4) Field Experiences Ib–  

(10 Clock Hours) 

EDUC 2120 (3sh) 

(Pre-Professional Education Sequence) 

Semester (5) Field Experiences Ic 

(10 Clock Hours) 

EDUC 2130 (3sh) 

(Pre-Professional Education Sequence) 

Semester (6) Field Experience II  

(30 Clock hours) 

EDUC 3030 (3sh) ; EDUC 3200 (3sh) 

(Professional Education Sequence) 

Semester (7) Practicum  

(180 Clock Hours) 

BIED 4416 (3sh); BIED 4417 (3sh) or 

MAED 4415 (3sh); MAED 4417(3sh)  

(Professional Education Sequence) 

Semester (8) Student Teaching  

(650 Clock Hours) 

EDUC 4475 (12sh) 

(Professional Education Sequence) 
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COURSE NUMBER COURSE TITLE SEMESTER 

HOURS 

FIELD 

EXPERIENCE  

HOURS 

EDUC 2100 Educational Technology 3 NONE 

EDUC 2110 Investigation of Critical/Contemporary 

Issues 

3  10 

EDUC 2120 Socio-cultural Influences on Teaching 

and Learning 

3  10 

EDUC 2130 Exploring Teaching & Learning 3  10 

EDUC 3030 Exploring-Exceptional Learner 3  30 

EDUC 3200 Curriculum and Assessment 3  30 

EDUC 4100 Special Problems in Education I 3 0 

EDUC 4200 Special Problems in Education II 3 0 

EDUC 4475 Student Teaching & Seminar 12  650 

BIED 4416 Methods of Teaching Biology (6-12) 3 90 

BIED 4417 Teaching Biology Practicum 3 90 

MAED 4416 Methods of Teaching Math (6-12) 3   

MAED 4417 Teaching Math Practicum 3   

TOTAL FIELD & 

CLINICAL 

EXPERIENCES 

HOURS 

  920 

 

 

 

 

SECTION XII 

PROFESSIONAL EDUCATION COURSES 

Required Professional Education Courses 

 

EDUC 3030 Exploring-Exceptional Learner 3  30 

EDUC 3200 Curriculum and Assessment 3  30 

EDUC 4100 Special Problems in Education I 3 0 

EDUC 4200 Special Problems in Education II 3 0 

EDUC 4475 Student Teaching & Seminar 12  650 

BIED 4416 Methods of Teaching Biology (6-12) 3 90 

BIED 4417 Teaching Biology Practicum 3 90 

MAED 4416 Methods of Teaching Math (6-12) 3   

MAED 4417 Teaching Math Practicum 3   

TOTAL FIELD & 

CLINICAL 

EXPERIENCES 

HOURS 

  920 
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Transfer Students 
 

Transfer students or candidates who meet admission requirements may enroll in the program 

during their junior year or later may be permitted, with director’s approval. 

  

College Graduates 

College graduates wishing to pursue teacher licensure must meet the professional course 

requirements and the appropriate content area course requirements. A person who holds a degree 

from an accredited institution and seeks teacher licensure through Savannah State University 

may meet some of the professional education and content area requirements through equivalent 

course work if approved by the undergraduate program. This process usually takes three or more 

semesters. Occasionally a candidate may have fewer than three semesters of course work to 

complete. This is a rare situation and requires special sequencing. 

 

A policy will be developed to guide candidates who already possess a bachelor's degree and 

wish to complete the teacher licensure process in fewer than three semesters. Previously 

degreed candidates who wish to become candidates in the program must meet the following 

requirements before being allowed to enroll in a condensed sequence of concurrent 

professional course work: 

a. complete a teacher education program application; 

b. possess a cumulative GPA of 2.5 from all college course work taken and 

2.8 from all professional and content area courses; 

c. pass GACE with official results on file in SOTE; 

d. other documents that may be required. 

Applications for tentative admittance to the professional semester are accepted in October for 

spring semester student teaching and in February for fall semester student teaching. The above 

criteria are necessary before a student may apply for student teaching approval. Final approval 

will be granted only to persons who qualify for "Candidate in Good Standing" status with all 

requirements completed.   
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SECTION XI 

SECONDARY EDUCATION CONCENTATIONS 

Course of Study 

 

Bachelor of Science 

Biology - Secondary Education Concentration 

Curriculum Grid 

All students should complete the 42 hours of core curriculum (Areas A-E) and 18 hours in Area F, the 

Program of Study, during their first two years of enrollment and prior to their enrollment in major classes. 

The following curriculum grid mirrors the biology major without teaching certification and with the 

biology major with teaching certification. 

 

“A baccalaureate degree program require at least 21 semester hours of upper division courses in the 

major field and at least 39 semester hours of upper division work overall.” 

Core 
Curriculum 

Areas 

BS Biology Major without Teacher 

Certification 

Semester 

Hours 

BS Biology Major with Teacher 

Certification 

A ENGL 1101 – Composition   (3) 

ENGL 1102 – Composition   (3) 

MATH 1113 – Pre-calculus   (3) 

9 ENGL 1101 – Composition              (3) 

ENGL 1102 – Composition              (3) 

MATH 1113 – Pre-calculus              

(3) 

B AFRS 1501 - African American 

History  (2)            

HUMN 1201- Critical Thinking & 

Communication (3)  

5 AFRS 1501 - African American 

History  (2)            

HUMN 1201- Critical Thinking & 

Communication (3 

C RPHS 2101 - Introduction to 

Philosophy (3) 

HUMN 2011 – Humanities (3) 

6 RPHS 2101 - Introduction to 

Philosophy (3) 

HUMN 2011 – Humanities (3) 

D Option II- Science Majors    

CISM1130 - Computer Applications 

(3) 

Or CSCI 1130 (3) 

PHYS 1111K Introductory Physics I 

w/Lab (4)   

PHYS 1112K Introductory Physics II 

w/Lab (4) 

11 Option II- Science Majors    

CISM1130 - Computer Applications 

(3) 

Or CSCI 1130 (3) 

PHYS 1111K Introductory Physics I 

w/Lab (4)   

PHYS 1112K Introductory Physics II 

w/Lab (4) 

E POLS 1101 - American Government 

(3)  

POLS 2401 - Global Issues (3)  

HIST 2111 - U.S. History to the Post-

Civil War Period (3) 

PSYC 2103 - Human Growth & 

Development (3) 

12 POLS 1101 - American Government 

(3)  

POLS 2401 - Global Issues (3)  

HIST 2111 - U.S. History to the Post-

Civil War Period (3) 

PSYC 2103 - Human Growth & 

Development (3) (Includes Field 

Experiences) 

http://www.savannahstate.edu/catalog/undergraduate/6227.htm
http://www.savannahstate.edu/catalog/undergraduate/4266.htm
http://www.savannahstate.edu/catalog/undergraduate/6227.htm
http://www.savannahstate.edu/catalog/undergraduate/4266.htm
http://www.savannahstate.edu/catalog/undergraduate/4267.htm
http://www.savannahstate.edu/catalog/undergraduate/4267.htm
http://www.savannahstate.edu/catalog/undergraduate/4646.htm
http://www.savannahstate.edu/catalog/undergraduate/4646.htm
http://www.savannahstate.edu/catalog/undergraduate/4378.htm
http://www.savannahstate.edu/catalog/undergraduate/4381.htm
http://www.savannahstate.edu/catalog/undergraduate/4238.htm
http://www.savannahstate.edu/catalog/undergraduate/4418.htm
http://www.savannahstate.edu/catalog/undergraduate/4378.htm
http://www.savannahstate.edu/catalog/undergraduate/4381.htm
http://www.savannahstate.edu/catalog/undergraduate/4238.htm
http://www.savannahstate.edu/catalog/undergraduate/4418.htm
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F  BIOL 1107 - Principles of Biology I 

(3) 

BIOL 1107L - Principles of Biology I 

Lab (1) 

BIOL 1108 - Principles of Biology II 

(3) 

BIOL 1108L- Principles of Biology II 

Lab (1) 

CHEM 1211- Principles of Chemistry 

I 

CHEM 1211L - Principles of 

Chemistry I (LAB) 

CHEM 1212 Principles of Chemistry 

II 

CHEM 1212 - Principles of 

Chemistry II (Lab) 

 

Additional Course Work: 

Lower division science courses for 

majors chosen from biology, organic 

chemistry, general physics, and 

geology; mathematics not taken as 

part of areas A or D, computer 

science, foreign language. 

17 

 

BIOL 1107 - Principles of Biology I 

(3) 

BIOL 1107L - Principles of Biology I 

Lab (1) 

BIOL 1108 - Principles of Biology II 

(3) 

BIOL 1108L- Principles of Biology II 

Lab (1) 

CHEM 1211- Principles of Chemistry 

I 3 

CHEM 1211L - Principles of 

Chemistry I (LAB) 1 

CHEM 1212 Principles of Chemistry 

II 3 

CHEM 1212 - Principles of Chemistry 

II (Lab)1 

 

Additional Course Work: 

Lower division science courses for 

majors chosen from biology, organic 

chemistry, general physics, and 

geology; mathematics not taken as part 

of areas A or D, computer science, 

foreign language. 

 Additional University 

Requirements 

5  

 Total Core ============== 

Curriculum Hours 

 65  ==============Total Core 

Curriculum Hours 

http://www.savannahstate.edu/catalog/undergraduate/4526.htm
http://www.savannahstate.edu/catalog/undergraduate/4527.htm
http://www.savannahstate.edu/catalog/undergraduate/4528.htm
http://www.savannahstate.edu/catalog/undergraduate/4529.htm
http://www.savannahstate.edu/catalog/undergraduate/4526.htm
http://www.savannahstate.edu/catalog/undergraduate/4527.htm
http://www.savannahstate.edu/catalog/undergraduate/4528.htm
http://www.savannahstate.edu/catalog/undergraduate/4529.htm
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Lower Division Major Electives and Required Lower Division Teacher Education Courses.  

All Teacher Education Courses Require Field Experiences 

Course 

Number 
Lower Division  

Elective Courses 

Semester 

Hours 

Course 

Number 
Required 

Teacher 

Education 

Lower Division 

Courses 

Semester Hours 

CHEM 

and 

MATH  

Electives 

(2000 

Level) 

See Advisor for 

Approved CHEM & 

MATH Lower 

Division Biology 

Elective Courses 

16 EDUC 

2110 

Investigation 

Critical/Contem

porary Issues 

(Includes Field 

Experiences) 

3 

   EDUC 

2120 

Exploring 

Socio-Cultural 

Perspectives on 

Diversity 

(Includes Field 

Experiences) 

3 

   EDUC 

2130 

Exploring 

Teaching & 

Learning 

(Includes Field 

Experiences) 

3 

 Total Lower Division 

Biology Major  

Hours ===== 

16  Total Lower 

Division 

Professional 

Education 

Hours======

 

9 
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Upper Division Major and Professional Education Course Sequence – All Professional Education  

Courses Have Field Experiences, Practicum, or Student Teaching Requirements 

Course 

Number 

Major Biology 

Required 

Upper Division 

Courses  

Semester 

Hours 
Course 

Number 

Major Biology Required 

Upper Division Courses  

with Teacher 

Certification 

Semester 

Hours 

BIOL 

3201 

Molecular & 

Cellular Biology 

3 BIOL 

3201 

Molecular & Cellular 

Biology 

3 

BIOL 

3201L 

Molecular & 

Cellular Biology 

Lab 

1 BIOL 

3201L 

Molecular & Cellular 

Biology Lab 

1 

BIOL 

3401 

Ecology & 

Evolution Biology 

3 BIOL 

3401 

Ecology & Evolution 

Biology 

3 

BIOL 

3401L 

Ecology & 

Evolution Biology 

Lab 

1 BIOL 

3401L 

Ecology & Evolution 

Biology Lab 

1 

BIOL 

3101 

Botany 3 BIOL 

3101 

Botany 3 

BIOL 

3101L 

Botany Lab 1 BIOL 

3101L 

Botany Lab 1 

BIOL 

3301 

Genetics 3 BIOL 

3301 

Genetics 3 

BIOL 

3301L 

Genetics Lab 1 BIOL 

3301L 

Genetics Lab 1 

BIOL 

3321 

Microbiology 3 BIOL 

3321 

Microbiology 3 

BIOL 

3321L 

Microbiology Lab 1 BIOL 

3321L 

Microbiology Lab 1 

BIOL 

3801 

Physiology 3 BIOL 

3801 

Physiology 3 

BIOL 

3801L 

Physiology Lab 1 BIOL 

3801L 

Physiology Lab 1 

BIOL 

4901 

Senior Seminar 1 BIOL 

4901 

Senior Seminar 1 

BIOL 

4920 

Research or 

Internship 

2 BIOL 

4920 

Research or Internship 2 

BIOL 

4930 

Senior Synthesis 

(includes Exit 

Exam) 

2 BIOL 

4930 

**Senior Synthesis 

(includes Exit Exam) 

(Includes Practicum 

Experiences) 

2 

 Total Upper 

Division Required 

Biology Major 

Hours===== 

29  Total Upper Division 

Required Biology Major 

Hours 

============== 

29 
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BIOL 

Electives 

(3000-

4000 

Courses) 

See Advisor for 

Suggested Upper 

Division Biology 

Elective Courses 

  Professional Education 

Courses 

Upper Division 

 

BIOL 

(3000-

4000) 

Suggested Biology 

Elective Hours 

15 EDUC 

3030 

Exploring-Exceptional 

Learner 

(Includes Field 

Experiences) 

3 

   EDUC 

3200 

Curriculum and 

Assessment 

(Includes Field 

Experiences) 

3 

 Total Major 

Upper Division 

Biology Hours 

including Upper 

Division Biology 

Elective 

Hours======= 

44 BIED 

4416 

Teaching of Biology I 

(Includes 

Practicum/Clinical 

Experiences) 

3 

   BIED 

4417 

Teaching of Biology II 

(Includes 

Practicum/Clinical 

Experiences) 

3 

   EDUC 

4475 

**Student Teaching & 

Seminar (Biology majors 

with teaching certification 

must register for BIOL 

4930  to fulfill the seminar 

requirements) 

(10-12)   

10 

    Professional Education 

Upper Division Total 

Hours ===== 

22 

 

 

    Total Upper Division 

Biology Hours including 

Upper Division 

Professional Education 

Courses ===== 

51 

 Total Hours 

Required for the 

Major in Biology 

========= 

125  Total Hours Required 

for the Major in Biology 

with Teacher 

Certification  === 

      125 
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Course of Study (Revised November 15, 2010) 

 

Bachelor of Science 

Mathematics - Secondary Education Concentration 

Core Curriculum Grid 

All students should complete the 42 hours of core curriculum (Areas A-E) and 18 hours in Area F the Program 

of Study during their first two years of enrollment and prior to their enrollment in major classes. The following 

curriculum grid mirrors the Mathematics major without teaching certification with the mathematics major with 

teaching certification. 

 

“A baccalaureate degree program must require at least 21 semester hours of upper division courses in the 

major field and at least 39 semester hours of upper division work overall.” 

Core 

Curriculum 

Areas 

BS Mathematics Major without 

Teacher Certification 

Semester 

Hours 

BS Mathematics Major with Teacher 

Certification 

A ENGL 1101 – Composition   (3) 

ENGL 1102 – Composition   (3) 

MATH 1113 – Pre-calculus   (3) 

9 ENGL 1101 – Composition              (3) 

ENGL 1102 – Composition              (3) 

MATH 1113 – Pre-calculus              (3) 

B AFRS 1501 - African American 

History  (2)            

HUMN 1201- Critical Thinking & 

Communication (3)  

5 AFRS 1501 - African American History  

(2)            

HUMN 1201- Critical Thinking & 

Communication (3 

C RPHS 2101 - Introduction to 

Philosophy (3) 

HUMN 2011 – Humanities (3) 

6 RPHS 2101 - Introduction to Philosophy 

(3) 

HUMN 2011 – Humanities (3) 

D Option II- Science Majors    

CISM1130 - Computer Applications 

(3) 

Or CSCI 1130 (3) 

CHEM 1211 - Principles of 

Chemistry I (3)   

CHEM 1211L - Principles of 

Chemistry I Lab (1)   

CHEM 1212 - Principles of 

Chemistry I (3)   

CHEM 1212L - Principles of 

Chemistry II Lab (1) 

11 Option II- Science Majors    

CISM1130 - Computer Applications (3) 

Or CSCI 1130 (3) 

CHEM 1211 - Principles of Chemistry I 

(3)   

CHEM 1211L - Principles of Chemistry 

I Lab (1)   

CHEM 1212 - Principles of Chemistry I 

(3)   

CHEM 1212L - Principles of Chemistry 

II Lab (1) 

E POLS 1101 - American Government 

(3)  

POLS 2401 - Global Issues (3)  

HIST 2111 - U.S. History to the 

Post-Civil War Period (3) 

PSYC 2103 - Human Growth & 

Development (3) 

12 POLS 1101 - American Government (3)  

POLS 2401 - Global Issues (3)  

HIST 2111 - U.S. History to the Post-

Civil War Period (3) 

PSYC 2103 - Human Growth & 

Development (3) 

F MATH 2101- Calculus I (4) 

MATH 2111 - Calculus II (4)  

MATH 2121 - Calculus III (4) 

Choose one of the following: 

CSCI 1301- Computer Science I (3) 

CSCI 1610 - Programming in Java 

(4) 

Choose one of the following: 

MATH 2201 -Elementary Statistics 

(3) 

18 MATH 2101- Calculus I (4) 

MATH 2111 - Calculus II (4)  

MATH 2121 - Calculus III (4) 

Choose one of the following: 

CSCI 1301- Computer Science I (3) 

CSCI 1610 - Programming in Java (4) 

Choose one of the following: 

MATH 2201 -Elementary Statistics (3) 

MATH 2301- Introduction to Discrete 

Mathematics (3) 

http://www.savannahstate.edu/catalog/undergraduate/6227.htm
http://www.savannahstate.edu/catalog/undergraduate/4266.htm
http://www.savannahstate.edu/catalog/undergraduate/6227.htm
http://www.savannahstate.edu/catalog/undergraduate/4266.htm
http://www.savannahstate.edu/catalog/undergraduate/4267.htm
http://www.savannahstate.edu/catalog/undergraduate/4267.htm
http://www.savannahstate.edu/catalog/undergraduate/4646.htm
http://www.savannahstate.edu/catalog/undergraduate/4589.htm
http://www.savannahstate.edu/catalog/undergraduate/4590.htm
http://www.savannahstate.edu/catalog/undergraduate/4592.htm
http://www.savannahstate.edu/catalog/undergraduate/4594.htm
http://www.savannahstate.edu/catalog/undergraduate/4646.htm
http://www.savannahstate.edu/catalog/undergraduate/4589.htm
http://www.savannahstate.edu/catalog/undergraduate/4590.htm
http://www.savannahstate.edu/catalog/undergraduate/4592.htm
http://www.savannahstate.edu/catalog/undergraduate/4594.htm
http://www.savannahstate.edu/catalog/undergraduate/4378.htm
http://www.savannahstate.edu/catalog/undergraduate/4381.htm
http://www.savannahstate.edu/catalog/undergraduate/4238.htm
http://www.savannahstate.edu/catalog/undergraduate/4418.htm
http://www.savannahstate.edu/catalog/undergraduate/4378.htm
http://www.savannahstate.edu/catalog/undergraduate/4381.htm
http://www.savannahstate.edu/catalog/undergraduate/4238.htm
http://www.savannahstate.edu/catalog/undergraduate/4418.htm
http://www.savannahstate.edu/catalog/undergraduate/4805.htm
http://www.savannahstate.edu/catalog/undergraduate/4806.htm
http://www.savannahstate.edu/catalog/undergraduate/4807.htm
http://www.savannahstate.edu/catalog/undergraduate/4805.htm
http://www.savannahstate.edu/catalog/undergraduate/4806.htm
http://www.savannahstate.edu/catalog/undergraduate/4807.htm
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MATH 2301- Introduction to 

Discrete Mathematics (3) 

 

 

 Additional University 

Requirements 

0-5  

 Total Core Curriculum Hour 

=============== 

60 - 65 ==============Total Core 

Curriculum Hours 

 

Lower Division Major Electives and Required Lower Division Teacher Education Courses. All 

Teacher Education  

Courses Require Field Experiences 
 

Course 

Number 
Math Minor Courses 

(15-18 hours) 

Semester 

Hours 

Course 

Number 
Professional Education 

Courses 

Lower Division 

Semester 

Hours 

 See Advisor for minor 

courses 

15 EDUC 

2110 

Investigation 

Critical/Contemporary Issues 

3 

   EDUC 

2120 

Exploring Socio-Cultural 

Perspectives on Diversity 

3 

   EDUC 

2130 

Exploring Teaching & 

Learning 

3 

      

 Total Minor Hours 

===== 

15  Total Lower Division 

Hours == 

9 

      

 Total Hours Required 

for the Major in 

Biology ========= 

120 - 125  Total Hours Required for 

the Major in Biology with 

Teacher Certification 

========= 

120 - 125 
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Upper Division Major and Professional Education Course Sequence – All Professional Education  

Courses Have Field Experiences, Practicum, or Student Teaching Requirements 
Course 

Number 

Required Major 

Mathematics Emphasis 

Upper Division Courses  

Semester 

Hours 

Course 

Number 

Required Major 

Mathematics Emphasis 

Upper Division Courses  

with Teacher Certification 

Semester 

Hours 

MATH 

3101 

Linear Algebra 3 MATH 

3101 

Linear Algebra 3 

MATH 

3201 

Probability & Statistics I 3 MATH 

3201 

Probability & Statistics I 3 

MATH 

3211 

Foundation of Higher 

Math 

3 MATH 

3211 

Foundation of Higher Math 3 

MATH 

4101 

Abstract Algebra I 3 MATH 

4101 

Abstract Algebra I 3 

MATH 

4201 

Analysis I 3 MATH 

4201 

Analysis I 3 

Specified 

Elective 

Choice 

(Choose 

one) 

MATH 4111 – Abstract 

Algebra II; MATH 4211 

– Analysis II; 

MATH 4311 – 

Probability & Statistics 

II 

3 Specified 

Elective 

Choice 

(Choose 

one) 

MATH 4211 – Analysis II; 

or 

MATH 4311 – Probability & 

Statistics II 

0 

Specified 

Elective 

Choice 

(Choose 

fours) 

See Online Catalog page 

80. 

Recommended four 

courses: 

MATH 3301 – 

Differential Equations  

(4) 

MATH 3401 – Modern 

Geometry (3) 

MATH 4401 Number 

Theory (3) 

MATH 4501 – 

Introduction to Topology 

(3) 

12 Electives 

(Students 

may use 

any 

3000,4000 

level 

courses) 

Electives (See Advisor) 

Choose Pure Mathematics 

and Secondary Education 

cognate area 

 

MATH 3401 – Modern 

Geometry (3) 

MATH 4111 – Abstract 

Algebra II (3) 

MATH 4401 - Number 

Theory (3) 

MATH 4501 – Introduction 

to Topology (3) 

12 

 Total Required Major 

Math Upper Division 

Hours 

=================

======= 

30  Total Required Major 

Math Upper Division 

Hours 

=====================

=== 

27 

 Electives 

(Students 

may use 

any 

3000,4000 

level 

courses) 

Free Electives (See 

Advisor) 

15  Professional Education 

Courses 

Upper Division 

 

   EDUC 

3030 

Exploring-Exceptional 

Learner 

3 

* (See 

online 

catalog 

page 119) 

Total Upper Division  

Major Hours 

============ 

45 EDUC 

3200 

Curriculum and Assessment 3 

   MAED Methods of Teaching Math 3 
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 40 

4416 (6-12) 

   MAED 

4417 

Teaching Math (6-12) 

Practicum 

3 

   EDUC 

4475 

Student Teaching & Seminar 12 

    Total Upper Division 

Professional Education 

Hours 

================ 

24 

    Total Upper Division Hours 

========= 

51 

Course 

Number 
Math Minor Courses 

(15-18 hours) 

Semester 

Hours 

Course 

Number 
Professional Education 

Courses 

Lower Division 

Semester 

Hours 

 See Advisor for minor 

courses 

15 EDUC 

2110 

Investigation 

Critical/Contemporary Issues 

3 

   EDUC 

2120 

Exploring Socio-Cultural 

Perspectives on Diversity 

3 

   EDUC 

2130 

Exploring Teaching & 

Learning 

3 

      

 Total Minor Hours 

===== 

15  Total Lower Division 

Hours == 

9 

      

 Total Hours Required 

for the Major in 

Biology ========= 

120 - 125  Total Hours Required for 

the Major in Biology with 

Teacher Certification 

========= 

120 - 125 

 

BIOLOGY Major with a Secondary Education Concentration 

See SOTE Website for requirements and curriculum grid 

http://www.savannahstate.edu/academic-affairs/sote/ 

 

 

MATHEMATICS Major with a Secondary Education Concentration 

See SOTE Website for requirements and curriculum grid 

http://www.savannahstate.edu/academic-affairs/sote 

 

 

http://www.savannahstate.edu/academic-affairs/sote/
http://www.savannahstate.edu/academic-affairs/sote
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APPENDICES 

(In Developmental Stage) 
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APPENDIX A 

Matrix Associating Program Objectives to Courses 

(In Developmental Stage) 

Courses Program Objectives 
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APPENDIX B 

SAVANNAH STATE UNIVERSITY 

GOVERNANCE STRUCTURE FOR THE SCHOOL OF TEACHER EDUCATION 

  

 School of Teacher Education 

Director 

 

Secondary Education 
Content  Areas  

Leader 

 

Field & Clinical Experiences 

Coordinator 

 

Curriculum and 
Instruction and 

Integrated Technology  
Leader 

 

Educational 
Foundations and Unit 
Assessment  Leader 

 

Administrative 
Secretary 
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Other Appendices  

(In Developmental Stage) 


